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Teachers sdf-reflection and collaborative
reflection: the strategiesfor the
promotion of qualities

Pan Thie-tzuen

Abstract

The first purpose of this article is to propose the strategies for
self-reflection, to analyze the problems that a teacher’ s self-reflection
may face with, and to suggest the approaches for teachers to solve those
problems. When a teacher can use proper strategies to reflect on his own
teachings, he will gradually be able to break through the predicament of
“ blind teaching' .

Even so, it is very difficult for ateacher’ s self-reflection to prevent
from being conditioned by political, social and economical contexts that
he has experienced. To solve the problem, collaborative reflection is a
better and useful method. So, the second purpose of the article was to
propose the strategies for collaborative reflection, to discuss the limits
of collaborative reflection and to suggest the approaches to overcome
those limits.

During the processes of studying, the perspectives of Chris Argyris
and Donald A. Schon, and critical theory are the major bases for
developing the strategies of sdlf-reflection and collaborative reflection.

If teachers can use proper strategies to reflect on their teachings,
four or five dimensions of values, such as theory, profession, education,
the combination between theory and praxis, and emancipation will be
produced. So, when we intend to evaluate the quality of teachers
reflection, we can see whether the processes of reflection are proper or
not, and whether teachers' reflection really produce those values that it
should have.

Keywords self-reflection, collaborative reflection, evaluation,
teaching
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